Introduction
In the late 1970s, I was engaged in my PhD research at the University of North Dakota when I noticed an interesting optional module being offered on the taught With Bill, we discussed Plimpton's work in this new genre of participatory journalism and hypothesized about its impact on people's views of sport and the place of professional sport in American society and culture. I enjoyed the humour and self-deprecating manner of Plimpton's writing as he described the lived experience of entering new activities, often enabling the sport to "take you out of your skin, make your hair stand on end". 2 Plimpton allowed me to identify with the experience and gain insight into what it takes to be a professional athlete and how people approach new sporting situations and create meaningful communities. The module influenced the way I thought about sport, the way it inter-connected with society and culture, and the way people interacted with sport, and therefore must have affected the way I worked in sports development, full-time and part-time, over the next twenty years across four continents.
The Sporting Image
In 1997, I was hired by the University of Central Lancashire to develop degrees in sports studies and sports management and with a tabula rasa, I wrote a third year module, The Sporting Image, which was designed to give me the opportunity to enjoyably develop my Plimpton inspired interest in literary and visual representations of sport and their impact on society and culture. From the very start, The Sporting
Image was intended to consider not only the visual image but images sculpted or painted in words and music. The emphasis was to be on creative images rather than documentaries or newspaper reports. The overall aim of the module today remains the same as it was then, to scrutinize the representation and interpretation of sport in our culture, the ways in which sport has become an integral part of popular culture and how these representations and interpretations resonate with values and standards specific in time and place. Hopefully by the time the students complete the module, they will have a greater understanding of the relationships between sport and culture, how these relationships are represented in popular culture and how these created texts can work "in Quintessential fashion on emotions and feelings". 3 In the module we look at sport in feature films, cartoons, commercials, sculpture, ceramics, music, poetry, photography, novels, short stories, plays, sporting artefacts and how sport is represented in museums and galleries, specialised and general, local and national. One week session is in the archives of the National Football Museum in Preston where students are asked to select one artefact, research it and then lead a discussion on it in a following seminar. Some weeks are thematic, As some of the Sports Studies students are 'top-ups', having completed their Foundation Degree or HND at a college, the academic background of some of the students is unknown. Therefore the first week sessions have always involved a quick guide to theories we think may be useful with appropriate readings, these readings include viewing Rocky IV as an 'in your face' case study of semiotics and metaphor.
However, we stress each week that discussions can be grounded in any theory with which they are comfortable be it sociological, cultural, physiological, psychological, ethnographic, artistic or even mathematical. 4 This multi-disciplinary theme continues throughout the module. classifications. Hopefully this experience that "the meaning is not in the text, but in the reading" carries through into the rest of the module and beyond. 5 Over the last fifteen years the biggest changes are that the module has become compulsory on the sports journalism degree and has become a single semester module rather than year-long. Sadly the change to a single semester resulted in specialist weeks on posters, cigarette and bubble-gum cards, stamps, fine art, popular art, caricatures and ceramics being subsumed into more inclusive topics. The book club approach through which students studied two novels throughout the module was dropped and the one week dedicated to short stories has to suffice. In a similar vein, the three weeks dedicated to the relationships between music and sport were collapsed to one week. The music week seems to naturally follow the poetry session, which includes football chants, and examines an eclectic mix of songs and music associated with clubs, events and sports films, songs about specific athletes and teams, selecting music for exercise, and motivational choices of athletes. Also, specific film weeks disappeared and films are now assigned as preliminary 'readings' the week before specific themes. Mystery, Alaska is used before examining commodification and globalisation and Raging Bull adds to their interpretation of hero. Guttmann identifies that "popular fiction and film almost always celebrates the winners of sports contests while more ambitious novelists and film-makers … all tend to tell tragic stories of athletic failure". 6 He notes that Hans Ulrich Gumbrecht in
In Praise of Athletic Beauty recognized that spectators who rarely achieve heroism can easily identify with losers exhibiting human frailty.
In the 2008-2009 academic year, Clive Palmer joined the teaching team which led to a dramatic evolution in the form of assessment. Clive has a background in aesthetics and sport and actively encourages students to communicate their experiences and discoveries through writing. He postulated that in such a module it was not sufficient to make the students critically think about sporting issues and how these are portrayed through the media and in the arts, we had to get them to creatively communicate their thoughts, and then we had to assess the created communication.
After discussion, I agreed that this would be an educationally stimulating thing to do and we asked the students in their final assessment to write a poem illustrating and illuminating their essay. This had to be included as an appendix but would not be marked. Pedagogically we thought this would be of value to the students through their shared experience of critical reflection on a sporting issue and its media representation, and then through experimenting with different writing styles which was followed by the development of a critical appreciation of their own work -was their poem good, bad or indifferent from the viewpoints of content, structure, theme, form and composition. Why not marked? Because I for one, was well outside of my comfort zone, who was I to judge whether the poem was good or bad?
Poetry Please
To support this endeavour we brought in John Lindley, a former Cheshire Poet Laureate, to run a workshop. The workshop gave the students some direction and freedom to start writing poetry and encouraged them to experiment with structure and form. As Clive soon observed the students were their own harshest critics and often their own perceived failure was actually the result of a lack of depth of knowledge and awareness -it was hard writing about the passion of being a Manchester United fan if you were not a Manchester United fan or even a football fan at all. Selfdirected research began to improve the poetry.
The resultant poems tended to be either intensely autobiographical evolved from the students' own experiences of sport and their feelings about sport or biographical of others' experiences. To our delight, several students whose overall grade point average was not sparkling, had obviously been inspired to actually research such events as the Hillsborough disaster, Smith and Carlos's protest, or develop their knowledge of local and national identity. With John Lindley's encouragement we decided to publish the poems in a book as a resource for the module. 7 We ended up with over 65 poems in the book and some are better than others! Some students requested their poems not be included as they felt they had exposed too much of themselves in their poetry and obviously their wishes were observed. In addition, several students produced additional pieces of art simply for fun due to the inspiration of their poems; we used one student's oil painting as the front cover and another's ink sketching as the back cover. The colours stretched red and blue This is how we remember you That cold night in fifty-eight Lays aside the things we hate A length of silence to honour those Who died the night the runway froze After long weeks editing the students' poems for this first book, it was obvious that we had allowed the students to develop informed judgements about the quality of their own and other's work and pedagogically the idea of assigning creative work seemed justified as valuable for student learning and leading them to challenge their intellectual and writing skills for later life. Clive finally convinced me to go the whole hog and we would mark the final creative piece of the students.
Creative Writing
To this end we set the 2009-2010 final assignment as "What If", a counterfactual creative short story and a supporting coda. The coda was to indicate where creativity departed from reality in the story and to lay out the underpinning theoretical or conceptual framework. We realised that we could not expect the creative work, the short story, to overtly include this framework and therefore told the students that the theoretical/conceptual section of the coda could be regarded in a similar manner to the foundation of a house being built; foundations that would be hidden once the house was completed. Martin Johnes describes a similar analogy made in a conversation with Dave Russell. 11 The theoretical or conceptual framework that makes up these foundations is entirely the students' choice. This means that marking the assignments takes much longer than standard essays as occasionally students will use theories with which we are not familiar and we have to read around the subject before marking the paper.
We established an assessment strategy that involves a first assignment worth 25% which is a draft of the image and the coda. There is then a 5% viva in which students meet one-to-one with a tutor for 15 minutes. In essence this is a detailed feedback session with suggested readings and theoretical discussion. Initially this was not part of the assessment with Assessment One being worth 30%, however students were not availing themselves of the one-to-one opportunity and so it was made an assessment and the stipulation put on that students had to attempt all assessment components or automatically fail the module. Assessment Three is worth 70% and is the final creative work and coda.
Some students are unhappy with this andragogical style and do not want to be responsible for selecting their own subject, researching it and identifying a suitable theory or concept. 12 This seems to apply especially to weaker students who remain motivated by grades whereas the better students enjoy the freedom and become motivated by intrinsic satisfaction.
To help the students gain confidence in creative writing before tackling their 'What If' story, we invited Philip Caveney, a Royal Literary fellow, to teach a creative writing workshop. Philip did not have any great expectations for the outcome, as none of these students had ever tried writing fiction before and "it's not just something you can have a go at. It takes years and years of practice. Doesn't it?"
Later in the year as he began to receive the short stories themselves he "quickly realised that it was time to put in my order for a large slice of humble pie. Boxing's biggest prize, the talk of the world; the greatest boxers to ever grace the ring, Gene Tunney, world champion, and Jack Dempsey, former champion.
Everyone wants to see this fight. Soldier Field holds 61,500 people, but tonight there'll be over a 100,000. In barbershops, offices, factories and at shoeshine stands, confrontational discussions, one man says Tunney, the next Dempsey. "Tunney's the champ; he's gonna win". "Dempsey wants it bad, he needs that belt, he's gonna prove himself a winner again." It's a year ago yesterday that they previously met;
Tunney out-boxed Dempsey and became the world champion. Today, Tunney may conclusively prove he's the best or perhaps Dempsey will gain revenge and retribution.
Nearly fight time; the stadium filling, 145,000 people cramming in for the big one, it'll be an epic, monumental. People will say "Where were you when…" Well, Once again, we decided that the students should be supported by a workshop and invited in Val Sellers, a retired PE teacher who has researched and written extensively on aesthetics and sport. This workshop provided students with an introduction to some processes of abstraction in art and about form and content in art.
The resulting book of student work includes the supporting coda giving some insight into the students' inspiration for creating their final image. his Bolt from the darkness. It portrays his hopes and aspirations for man twenty years on from Johnson's infamous run. 17 In his coda Jack explained that Usain Bolt is seen bursting from the shadows of being very good into the spotlight of being the very best, moving him up to Stage Three of Klapp's hierarchy of hero worship and into the 'high hero, high celebrity' bracket of Shuart's 'celebrity-hero' matrix. 18 Bolt is illustrated as having the flamboyance and the style to show that he not only has the "common qualities like courage and willpower but also specific national and social characteristics". 19 Thompson depicts Bolt as almost the saviour of athletics, the shadowy tendrils of drugged performance are not attached to him, and they are left behind rather than clinging to him, waiting for him to slow down, and then envelop him and drag him down. In gaining gold in Beijing in a new world record of 9.69, he has moved athletics from the dark place identified by Pampel, and illustrated by Tatehata, back into popularity and credibility. image Grass Roots. 23 Although grass roots activity underpins most sports from 
Reflection
Nearly every year, the module provides us with a range of marks, from single digits to the nineties. These marks usually indicate the degree to which students engage with the module and seek to find an assignment topic that interests them. To this end, we strive to provide very open assignments, a practice which unfailingly unnerves some weaker students. The assessment for 2011-2012 was 'Citius, Altius, Fortius:
Eugenio Monti: Unsung hero of 1964' in which the student had to provide an image of either an unsung or a forgotten hero from an Olympic Games supported by a 1,000
word coda. The students were to replace Eugenio Monti with their own choice of an unsung or forgotten hero and replace 1964 with the relevant Olympic Games, summer or winter, or Paralympics. The image could be produced via poetry, short story, music or visually. In the first seminar which focussed on the assignment brief, a group of sports studies students stood up and left, it's not compulsory for them, so I assume they transferred to another optional module well within their comfort zone, another essay or report.
Module Evaluation Questionnaires (MEQs) are diverse in their feedback to us.
Most dissatisfaction centre's on the fact that not every lecture is overtly relevant to the assessment and is therefore "pointless". Some students express dissatisfaction that the module does not focus on developing "English writing skill" or "microphone techniques" and the skills and knowledge developed are not especially "handy to journalists". We still try to get all of the sports journalist students to recognize the place of sport in a wider history and to examine how sport is represented beyond the who, where and when. Aran Donovan was fascinated at how much boxing was intertwined with other aspects of early twentieth century life in America once he went beyond the back page match reports. It was with some degree of smugness that during the feedback session of 2011-2012 we pointed out that The Sunday Times had just started a '100 Greatest Olympic Moments' series which had already featured several of the forgotten heroes that students had chosen; no doubt the editor had set his journalists a similar task to the one we had set although restricting them to written communication. However, a far greater number of students enjoy the concepts developed and one wrote on his MEQ "I got fed up with my whinging colleagues who couldn't rise to the challenge of the course". Another noted the assessment "was quite awesome, especially the thinking behind it" and this was the highlight of his journalism degree. One said "this was an exceptionally challenging module which forced me out of my comfort zone". Yet another "this was the hardest work I have done since GCSE's, I look at sport in different ways and will be a better journalist for it". Sometimes we receive emails from past students who apologize for the poor Each year in the module induction, I ruminate with the sports journalism students that through their weekly interpretation of the visual and literary texts, and the testing of their interpretations against the interpretations of others, they may enrich their future newspaper reports, radio broadcasts and TV documentaries, which
Guttmann points out "are merely interpretations of reality, to be tested and evaluated in the context of other interpretations". 28 As Ian Mortimer commented "to understand your own century, you need to have come to terms with at least two others." 29 The experiment in publishing books of the students' work as a resource for the next generation of students has proved popular. Often prospective sports journalism students visiting on open days ask us whether we will still be publishing their work if they come to the university the following year. Occasionally a student tells us the only reason they are coming to our university is because The Sporting Image was mentioned by a journalist on their local newspaper when they were there on work experience. They were told that The Sporting Image encouraged research into previous chapters of specific events and by understanding and reinterpreting the past it helped make sense of the story they were working on and provide alternative views, thus enriching their story. 30 Probably the most excitement for us is generated by the students who are motivated to go that step further than merely getting a pass and create something of which they feel proud, something in which they invest part of themselves. A great satisfaction is the delight some students have in achieving grades far higher than they normally do; we have found that some discover a new sense of confidence in their reasoning when allowed to make a bold statement in something other than a traditional academic essay or report. Berry's research for her poem had revealed the real cause, a frozen runway with an incorrect snow/slush depth report given to Zulu Uniform's flight crew and a political cover up of the truth.
The Sporting Image was not designed as a sports history module, but the very fact that lectures, seminars and tutorials examine works that exist means that we are dealing with history and students faced with creating images whether literary or visual tend to seek inspiration in the past much as war artists of the late nineteenth century often used previous conflicts such as the Napoleonic wars to express their concerns and interests of the day. In many ways The Sporting Image is truly a 'sport studies' module requiring a multi-disciplinary approach to literary, aural and visual texts. After 15 years, The Sporting Image remains challenging and inspiring to me, there is intense satisfaction in sitting in the garden with a cold bottle of Liefmans cuvee-brut in early August after receiving Clive's final email "OK, it's done, it's put to bed, gone to the publishers". Zoe Horton, a sports studies student reflected on art in her poem What is art?
Art is the future, art is the past, Enabling collective memory, images that last, What defines 'good art' is hard to say, It may be personal and could change from day to day.
"This particular painting that you see", "depicts sport", "football", "from a time in history".
It's a snapshot, a fragment in time, Post-war northern England, footballers, smoking chimneys and railway line, Affected by war and industrial times, Their works' teams differentiated by the colour of their lines.
A race some may say, Nothing has changed, even today, The politics, the issues, the national unrest, The English, the British, still globally the best.
The message is not that clear what he is trying to say, But the resilient footballer he successfully portrays, Art can say so much, there's no doubt about it, The artist's intention? For you to enjoy it? 33 
